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Introduction  

  

This policy covers how Wymondham College Prep School, including EYFS, promotes good behaviour, 

responds to poor behaviour, the support systems in place for pupils with special educational/emotional 

needs and/or disabilities.  

 

This policy is written with regard to the DfE document ‘Behaviour in Schools: Advice for headteachers and 

school staff’ (July 2022).  

 

At the very heart of this policy is a deep appreciation that positive behaviour, and in turn what positive 

relationships with others look like, is something that is taught. Teaching of what positive behaviour looks 

like happens through children’s’ daily lived experience but also through our school values, the PSHCE 

curriculum, planned whole school activities and school assemblies.  

 

There is also a deep appreciation that the way children behave is a form of expression and communication 

linked to the way the way children feel. A child’s behaviour is linked to their social and emotional state of 

being and in some cases, is an indicator that there are factors to do with SEND, safeguarding, SEMH or 

indeed a combination of all three that result in actions being taken that fall outside the content of this 

policy.    

 

At Wymondham College Prep School we aim for our children to become independent learners, motivated by 

their natural curiosity about the world in which they live in. We want them to enjoy life and be happy and 

aim to achieve this through our nurturing of, for example, empathy, compassion, mutual respect, patience, 

acceptance, forgiveness and courage.  

  

We believe that our children have the right to learn in a safe environment and believe they should feel and 

be safe at all times. To enable this to happen we work together with all members of the school community, 

children, staff, parents/carers and governors to promote this.  We expect all of our school community ‘To be 

their best-self and to treat others as they would wish others to treat them’. 

 

Expectations  

  

High expectations underpin our work. We refer to expectations and not to rules. The reason for this is that 

we believe that the term ‘expectation’ is far more aspirational and ambitious than the term ‘rule’. School, 

not limited to time spent in the classroom, should be an enjoyable place for children to learn and our 

expectations are summed up by the motto: 

 

‘Try Hard, Be Kind.’ 
 

Stemming from the motto, and at the beginning of each academic year, each class works collaboratively to 

agree on a set of class expectations. These typically will set expectations about how the class will listen to 

one another, about how they will work and how they will treat one another. An example might be as follows: 

 

• We will listen to the one another by… 

• We will act in a way that allows everyone to learn by… 

• We will show respect to each other by…  

• We will look after each other and our classroom environment by… 
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We understand that the children’s happiness requires the presence of positive relationships.  The relationship 

between teachers and children must be built on mutual respect and trust in the same way that we expect 

that children’s relationships with each other must be built upon respect, trust, friendship and tolerance.  At 

Wymondham College Prep School, we believe in the power of positive, and frequent praise for good and 

caring behaviour as an effective way of improving standards and relationships between individuals.  

  

Adults within the school environment have a duty to be positive role models in all areas. Older children are 

encouraged to care for and support younger ones both inside and outside the school building just as they 

would in the family home. At Wymondham College Prep School, we have a positive caring ethos and provide 

a challenging education. Our goal is for our children to be caring and successful with a high self-regard and 

esteem as well as an awareness of appropriate behaviour in all social and academic contexts.  

 

At WCPS we aspire to a culture of reporting – we are a ‘telling’ school. We stress the importance of reporting 

issues of poor behaviour and poor choice making to staff and the importance that this plays in having a 

healthy school community. We stress that pupils who make poor choices that negatively affect their peers 

can expect their actions to be shared with an adult in order that they can work with the children to mediate 

and fix the problems that have surfaced and often by using the restorative practices that follow in this policy. 

 

At WCPS we use the following three language stems to support the teaching of behaviour and restorative 

justice: 

 

 

 

 

 

    

 

 

 

Playtime and Lunchtimes   

  

We have equally high expectations of choice making at all times of the school day, including lunchtime and 

playtime. However, there are additional rules in place at these times so that all our children can be safe and 

happy:  

  

• Play nicely, be gentle and take turns 

• Play where adults can see you to keep you safe 

• Use play equipment only in the way it is designed 

• Respect those who want to play different games and those who want time on their own 

• Remain outside unless given permission to go indoors by a member of staff 

• Seek adult help to resolve disputes if you are unable to resolve them yourself 
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After school wraparound care and Enriched Curriculum Activities (ECAs) 

 

Our Enriched Curriculum Activities programme is extremely popular and many of our clubs are over-

subscribed. Some children will miss out on their preferred choice of activity because of this. If a child is 

persistently making poor choices that disrupts the enjoyment of others during a club or activity then we may 

deem it necessary to ask that child not to attend so that another child can make more meaningful use of the 

opportunity.  

 

 

Good Practice  

  

We expect staff to:  

• Be exemplary role models 

• Deal with situations in a calm, non-judgemental and neutral manner; thus avoiding confrontation 

• Give frequent encouragement and reminders of expectations both in and out of the classroom 

• Give frequent praise for good choices, as well as for good work and effort, in the form of verbal cues 

or visual cues such as a thumbs up 

• Use positive language whenever possible and as often as possible  

• Think carefully about the language they are using when talking to pupils  

• Co-construct relevant consequences and restorative results  

• Be vigilant 

• Praise children who are doing the right thing as an incentive for others to follow 

• Be consistent whilst taking into account each child’s individual needs 

• Challenge any form of poor behaviour or questionable choices. This is an important first step in 

dealing with any form of poor behaviour. No adult in school should ignore unacceptable behaviour; 

even the lowest level of acceptable behaviour. To not challenge makes the behaviour acceptable. 

• Challenge poor choices by asking children to Stop Think Reflect 

• Understand that whilst celebration should often be a very public event, dealing with poor behaviour 

and poor choices should be far more discrete 

• Make it clear that it is the poor choice making that is the issue and not the child 

• Discuss expectations with children before and during activities to ensure they understand how to 

behave whilst participating in that activity 

 

Our approach to positive behaviour and good choices 

  

The school seeks to promote routine good behaviour and good choice making by means of rewards including 

celebration, praise and recognition, both public and private, and through various awards. Mutual respect is 

regularly promoted and expected.  We use verbal praise and silent gestures such as a smile, thumbs up or a 

nod. Praise and recognition are given informally during lessons and activities, and also during form periods 

and school assemblies.   

  

The formal system for rewarding routine good behaviour is the awarding of House Points. House Points can  

be awarded in all areas of school life both in and out of the classroom. Staff are encouraged to use these to  

recognise good behaviour and choice making as well as academic effort, achievement, or  

improvement. Pupils receive star badges having earned 20, 40, 60 house points, and so on.   
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Various daily, weekly, half termly, termly and annual celebrations take place to recognise good effort, good 

attainment, good progress, good character, kindness as well as other areas of personal development. 

Examples of these include: 

 

▪ Positive communications between school and home, 

▪ SLT visits to classrooms to offer verbal praise to stand out children who have been identified by class 

teachers; this is typically done by the teacher giving the SLT member a ‘PPP card’ (Promoting Positive 

Pupils card) with a brief message that SLT then publicly share with the class. Cards are then displayed 

and eventually taken home, 

▪ Recognition in assembly, 

▪ Awarding of star badges in assembly, 

▪ Half termly personal development awards, 

▪ A termly cup to the house earning the most house points, 

▪ Awards presented annually during year group prize days, 

▪ Appointing pupil leaders in Year 6. 

Children are also encouraged to bring in any awards they have achieved outside of school and these are 

celebrated in our weekly newsletter; as it is important that our pupils’ achievements outside of school are 

also celebrated.    

 

 

Our approach to negative behaviour and poor choices 

  

We expect all of our children to behave well and make good choices allowing those around them to feel safe 

and secure. Children will be made aware that their poor behaviour and poor choices may have consequences 

in the same way that there will be rewards for good behaviour and good choice making. All consequences 

should be proportionate to the poor choices made or actions taken and the age of the pupil. They should 

take into account other factors, such as SEND.     

  

In the event of children behaving in a manner which is inappropriate a member of staff will intervene and 

help the child to understand what they have done and consider how they can put it right. We expect that the 

vast majority of children will respond positively to verbal reminders and that in the vast majority of cases, 

this may well be sufficient. If reminders prove unsuccessful, or when a pupil has obviously behaved in a way 

that is at odds with core expectations and values then we will work restoratively at different levels to resolve 

issues as is summarised below: 

 

Step 1 Pupil causing low level 

disruption in class 

▪ Dealt with in class, most likely by the TA 

▪ Reminders of expectations through ‘Stop-Think-Reflect’ 

conversation referencing classes own expectations and 

their Class Charter. 

 

Step 2 Numerous attempts at Step 1 

prove unsuccessful. 

▪ Dealt with in breakout space, or other suitable area 

adjacent to classroom, by TA or teacher. 

▪ TA or teacher to have a restorative conversation with 

child. 

 

Step 3 Numerous attempts at Step 2 

prove unsuccessful and low-

▪ Dealt with by class teacher and SLT informed. 
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level behaviour has continued 

for much of the day, or there 

has been a significant incident 

involving poor choices such as 

swearing, physical behaviour, 

disrupting learning or defiance 

▪ Consider whether it is beneficial for the child to choose an 

alternative activity or join an agreed partner class.  

▪ Class teacher to have a restorative conversation with the 

child possibly involving other parties too.  

▪ Class teacher to speak with SLT member resulting in a 

Behaviour incident that is recorded on our MIS. Agreed 

actions are decided to resolve or repair the situation. 

▪ A face to face conversation or phone call home to parents 

is made 

Step 4 Despite numerous restorative 

conversations at Step 3, poor 

behaviour continues further, 

or serious incidents involving 

poor choices for example 

bullying, peer-on-peer abuse, 

prejudicial behaviour, theft, 

damage to property 

▪ Dealt with by SLT member. 

▪ SLT member to have a restorative conversation with the 

child possibly involving other parties too.  

▪ Consider whether it is beneficial for the child and the whole 

class for the child to spend a period of time working away 

from their peers with an SLT member. 

▪ At this stage parents invited to meet with SLT member. The 

child may be required to attend all or part of this meeting 

if deemed appropriate.  

 

Step 5  Extremely serious incidents of 

bullying, racism, theft, damage 

to property, law breaking or 

bringing the school into 

disrepute 

▪ Dealt with by the Headteacher  

▪ The response by the school will aim to continue a 

restorative approach to find a way forward.  

▪ At a last resort, a type of internal or external exclusion may 

need to be fixed for a determined piece of time.   

 

 

 

Restorative Approaches 

 

The approach will require all staff working with our students to be aware of the principles and language of 

Restorative Practices and Restorative Justice, and the ability to apply them to resolving situations in their 

classes, corridors, and elsewhere in the school community. The principles and use of Restorative Approaches 

will be a feature in the school’s Continuing Professional Development programme, both at the beginning of 

the school year and where appropriate at other times. In addition to this, a team of trained staff will use the 

model to resolve more difficult problems in a formal and structured manner with the aim of creating 

restoration and reparation between those involved.  

 

The Restorative Questions:  

 

▪ What happened?  

▪ What were you feeling / thinking at the time?  

▪ What do you think / feel about it now?  

▪ Who has been affected by what has happened?  

▪ In what way?  

▪ What impact has this incident had on you and on others?  

▪ What has been the hardest thing for you?  

▪ What do you think needs to happen to make things right?  

▪ What do we need to do make sure this doesn’t happen again?  
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Another, and very similar line of questioning, is to have a WARRM conversation: 

 

▪ What. Storytelling. Tell me what happened. 

▪ Affect. Feelings and emotion. Who has been affected and in what way? 

▪ Reflection. Better choices. How would you describe the choices you made? 

▪ Repair. Making things right. What needs to happen to fix things? 

▪ Moving on. Plan and agreements. How will you do things differently if this happens again? 

 

The questions are neutral and non-judgemental, they are about the wrong-doer’s behaviour and its effect 

upon others, and they are open questions which require an answer. They take everyone from the past (what 

happened) to the future (repairing harm) and require people to reflect on who has been affected. They are 

likely to help the wrongdoer develop some empathy for those affected. 

 

The Restorative Approach model can be applied in a number of ways, ranging from informal work in corridors 

and classes to formal conferences with the wrong-doer and the harmed including working with whole classes. 

Examples of restorative approaches in action include:  

 

▪ Restorative Chat – informal chat using restorative questions, this does not include formal referral, 

preparation, contract or debrief but should/may include a follow-up. 

 

▪ Corridor/Impromptu Conference – informal conference that does not include formal preparation, 

but may include an informal contract and a follow up. 

 

▪ Circle or Classroom Conference – a more-structured conference that requires a degree of pre-

conference preparation and, possibly, a contract, debrief and a follow-up session.  

 

▪ Formal Conference – requires formal pre-conference preparation, possibly a home visit, formal 

referral, a contract and a formal setting, a debrief after the conference and a follow-up session. This 

process must be led by a trained conference facilitator. 

 

 

Exclusion 

  

In serious cases, it may be necessary to exclude a pupil for a fixed period of time or to exclude them 

permanently. Exclusions are covered in depth in the School’s Exclusion Policy. 

   

 

Child-on-child abuse 

 

Child on child abuse is one of the specific safeguarding issues that is covered in depth in the school’s 

safeguarding policy. Outlined in the safeguarding policy is information about how the school will respond to 

reports of sexual violence and sexual harassment. Wymondham College Prep School also recognises that it 

may well be appropriate to respond in a restorative way, in addition to safeguarding measures that may be 

taken as a result, as it would with other serious forms of poor behaviour. 

 

Wymondham College Prep School actively seeks to raise awareness of and prevent all forms of child-on-child  

abuse by educating all staff, volunteers, pupils, and parents about this issue. This will include training all staff  

and volunteers on the nature, prevalence, and effect of child-on-child abuse, and how to prevent, identify  
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and respond to it. This will include:   

 
▪ The identification and classification of specific behaviours. 
▪ The importance of taking seriously all forms of child-on-child abuse (no matter how low level they 

may appear) and ensuring that no form of child-on-child abuse is ever dismissed as ‘horseplay’, 
teasing, banter or ‘just having a laugh’.   

▪ Educating children about the nature and prevalence of child-on-child abuse via PSHE, RHE and the 
wider curriculum.   

▪ Reminding and reassuring pupils about what to do if they witness or experience such abuse, the 
effect that it can have on those who experience it and the possible reasons for it, including 
vulnerability of those who inflict such abuse.   

▪ They are regularly informed about the School's approach to such issues, including its zero-tolerance 
policy towards all forms of child-on-child abuse.  

▪ Engaging parents on this issue  
▪ Ensuring that all child-on-child abuse issues are fed back to the school's safeguarding team 

so that they can spot and address any concerning trends and identify pupils who maybe in 
need of additional support.  

▪ Challenging the attitudes that underlie such abuse (both inside and outside the classroom).  
▪ Working with staff, volunteers, pupils and parents to address equality issues, to promote positive 

values, and to encourage a culture of tolerance and respect amongst all members of the School 
community;  

▪ Creating conditions in which our pupils can aspire to and realise safe and healthy relationships, and 
where they feel able to share their concerns openly, in a non-judgmental environment, and have 
them listened to; and  

▪ Responding to cases of child-on-child abuse promptly and appropriately.  
  
 

Involving Parents/Carers  

  

We want all adults to reinforce the message that each child needs to take responsibility for their actions by:  

▪ Stating clearly what is right and wrong.  

▪ Explaining what good and poor choices look like in different settings and situations.  

▪ Providing a clear, consistent structure for managing good and poor choices throughout the school 

reinforced by support from parents/carers at home.  

When parents/carers are approached it should be to seek their help and support and inform them of any 

incidents which may cause their child to become distressed or anxious. Involving parents/carers will, in most 

cases, follow these steps:  

  

An informal discussion with the class teacher regarding any incidents of unacceptable behaviour that they 

need to be aware of. This may happen on more than one occasion.  

  

If behaviour problems continue parents/carers are asked to come in for a formal meeting with the class 

teacher and/or Headteacher.  

  

To strengthen positive links within our school community, school staff are encouraged to keep parents/carers 

informed when their child has behaved well.  
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Additional strategies to support inclusion 

  

When poor behaviour and poor choice making are repeated we will consider the support or routes of referral 

that might be necessary. This could be SEND related, SEMH related, safeguarding related and might involve 

a Behaviour Plan, Pastoral Care Plan or risk assessment. These are always intended to support and promote 

positive self-management of behaviour and choice making. The plan would always be designed together with 

the child, parent, the class teacher and senior staff, so that there is mutual understanding and agreement.   

  

There are a number of support systems in place for pupils having difficulty with making good choices. One 

such example is a focus card, or choice card, to include specific choices upon which to focus. These choices 

are agreed by the pupil’s class teacher and a member of SLT. The information is also shared with parents.  

  

The school is conscious of its responsibilities under the Equality Act (2010) to ensure reasonable adjustments 

are made for pupils with special educational needs/disabilities.  

  

It is important that within our school community both adults and children value their own as well as others' 

individuality, to ensure our continuing efforts of being fully inclusive. We understand that some children may 

need additional support with their behaviour and readily work with them, their parents/carers and outside 

agencies to support these pupils. Where necessary the SENDCO will ensure that individual behaviour support 

plans are in place.  

  

For those pupils whose poor behaviour may be linked to a learning support issue Prep offers a wide ranging 

learning support programme.  Sessions are offered to individuals and small groups to boost self-esteem and 

to aid social skills development.  The school follows guidelines set out in the S.E.N.D. Code of Practice (2015) 

regarding reasonable adjustments.  

  

Staff development  

  

We are committed to keeping our staff updated with any changes to this Behaviour Policy and strive to model 

consistency in all of our approaches.  

  

Monitoring  

  

The Headteacher and Assistant Headteacher are responsible for the day-to-day monitoring of behaviour and 

the impact and effectiveness of this behaviour policy.   

  

The regular formal Headteacher’s written report to the Sapientia Education Trust includes an analysis of 

behavioural trends and patterns. This includes analysis of behaviour and exclusions by different groups of 

pupils, e.g. SEND, pupil premium, disadvantaged, ethnicity and by gender. This data is further scrutinised at 

the Trust standards committee and by the Trust Director of Education.     


