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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Wymondham College 
Prep School 

Number of pupils in school  145 

Proportion (%) of pupil premium eligible pupils 9% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

3 year 

Date this statement was published September 2021 

Date on which it will be reviewed First review on July 
2021 

Statement authorised by Alex Wilson  

Pupil premium lead Alex Wilson 

Governor / Trustee lead Michael Roughsedge 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £26,450 

Recovery premium funding allocation this academic year £2,000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£28,450 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Wymondham College Prep School, we believe that only by having the highest expecta-
tions of all learners can the highest possible standards be achieved. Some pupils from disad-
vantaged backgrounds require additional support; therefore, we will use all the available re-
sources to help them reach their full potential.  
  

The pupil premium grant (PPG) was created to provide funding for three key areas:  
  

▪ Raising the attainment of disadvantaged pupils and closing the gap 
with their peers.  

▪ Providing funding for LAC and previously LAC (PLAC).  
▪ Supporting pupils with parents in the armed forces to help mitigate the nega-

tive impact on service children of family mobility or parental deployment.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Gaps in subject knowledge - pupils’ ability to retain knowledge over time. 

2 Gaps phonics, reading and writing - pupils’ ability to develop word recognition 
and spelling.  

3 Social, emotional and mental wellbeing - pupils’ ability to self-regulate and 
interact with their peers socially.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To continue to ensure the outcomes for pupils 
in receipt of pupil premium are at least in line 
with those of peers in school across the 
curriculum through ensuring high quality 
teaching is effectively in place, supporting 
pupils to articulate and recall 
information/knowledge overtime, alongside 
targeted interventions. 

 

Achieve outcomes in-line with or above 
the national average by the end of Key 
Stage 2.  

To develop all pupils’ phonemic awareness 
and their knowledge of graphemes. 

Pupil Premium children will make at least 
expected progress and will achieve the 



 

3 

expected attainment levels in the 
Phonics Screening Check. 

Pupils will demonstrate a positive attitude 
towards school and engage with their peers.  

Through active mental health support 
and high quality SEND support, Pupil 
Premium children will be supported 
emotionally and socially in order to fully 
access the curriculum, high quality 
teaching and targeted interventions 
where needed to support them in making 
progress. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Through adopting an 

evidence based 

approach develop 

teachers use of 

retrieval 

Good teaching is the most important 

lever schools have to improve 

outcomes for disadvantaged pupils. 

Using the Pupil Premium to improve 

teaching quality benefits all students 

and has a particularly positive effect 

on children eligible for the Pupil 

Premium. (EEF) 

Good teaching is the most important 

lever schools have to improve 

outcomes for disadvantaged pupils. 

(EEF) 

1 

Develop the use of 

feedback in improving 

our learners’ 

performance.  

“Feedback studies tend to show high 

effects on learning” (EEF) 

Providing feedback is a well-

evidenced and has a high impact on 

learning outcomes. Effective 

feedback tends to focus on the task, 

subject and self-regulation strategies: 

1 
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it provides specific information on 

how to improve. 

Feedback can be effective during, 

immediately after and some time after 

learning. Feedback policies should 

not over specify the frequency of 

feedback 

Feedback can come from a variety of 

sources – studies have shown 

positive effects of feedback from 

teachers and peers. Feedback 

delivered by digital technology also 

has positive effects (albeit slightly 

lower than the overall average). 

Different methods of feedback 

delivery can be effective and 

feedback should not be limited 

exclusively to written marking. 

Studies of verbal feedback show 

slightly higher impacts overall (+7 

months). Written marking may play 

one part of an effective feedback 

strategy – but it is crucial to monitor 

impacts on staff workload. 

It is important to give feedback when 

things are correct – not just when 

they are incorrect. High-quality 

feedback may focus on a task, 

subject, and self-regulation 

strategies. 

Implementation of 

introduction of a new 

Systematic Synthetic 

Phonics programme 

‘Little Wondel’ – 

Research shows that the systematic 

teaching of phonics is effective in 

supporting younger readers to master 

the basics of reading, with an 

average impact of an additional 4 

months progress (EEF T&L toolkit 

2018) 

The average impact of the adoption 

of phonics approaches is about an 

2 
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additional five months’ progress over 

the course of a year. 

Phonics approaches have been 

consistently found to be effective in 

supporting younger pupils to master 

the basics of reading, with an 

average impact of an additional five 

months’ progress. Research suggests 

that phonics is particularly beneficial 

for younger learners (4−7 year olds) 

as they begin to read. 

Provide daily access to 

a 1:1 Reader to 

motivate and engage 

pupils not making 

progress in reading.  

EEF Toolkit guidance. 

Through the deployment of targeted 

additional support that is balanced 

and engaging pupils will receive 

support in both decoding and 

comprehension skills.  

Both decoding (the ability to translate 

written words into the sounds of 

spoken language) and 

comprehension (the ability to 

understand the meaning of the 

language being read) skills are 

necessary for confident and 

competent reading, but neither is 

sufficient on its own. It is also 

important to remember that progress 

in literacy requires motivation and 

engagement, which will help children 

to develop persistence and 

enjoyment in their reading. (EEF) 

2 

Revaluate the reading 

comprehension 

strategies in KS1 to 

ensure a focus on 

learners’ 

understanding of the 

text.  

To teach a range of techniques that 

enable pupils to comprehend the 

meaning of what is written, such as 

inferring the meaning from context, 

summarising or identifying key points, 

using graphic or semantic organisers, 

developing questioning strategies, 

and monitoring their own 

comprehension and identifying 

1, 2 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
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difficulties themselves. Through the 

development of core classroom 

teaching strategies, the literacy 

capabilities of the whole class will 

improve. With this in place, the need 

for additional support should 

decrease. (EEF) 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Implementation of the 

Nuffield Early Learning 

Language Intervention  

Endorsed by EEF Research: ‘Update 

(Aug 2020): The Department for 

Education is currently working with 

the EEF and other delivery partners 

to make Nuffield Early Language 

Intervention (NELI) available to state-

funded primary schools at no cost. 

This will be funded as 2 4 8 part of 

the Government’s £350m allocation 

to tutoring, through the £1bn Covid-

19 catch 

The average impact of the adoption 

of phonics approaches is about an 

additional five months’ progress over 

the course of a year. 

Phonics approaches have been 

consistently found to be effective in 

supporting younger pupils to master 

the basics of reading, with an 

average impact of an additional five 

months’ progress. Research suggests 

that phonics is particularly beneficial 

for younger learners (4−7 year olds) 

as they begin to read. 

2 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention
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Effective deployment 

of staff, Teaching 

Assistant to support 

key children. 

EEF research guidance:  

‘Research on TAs delivering targeted 

interventions in one-to-one or small 

group settings shows a consistent 

impact on attainment of 

approximately three to four additional 

months’ progress (effect size 0.2 –

 0.3). Crucially, these positive effects 

are only observed when TAs work in 

structured settings with high quality 

support and training. When TAs are 

deployed in more informal, 

unsupported instructional roles, they 

can impact negatively on pupils’ 

learning outcomes. 

1, 2 

To analyse summative 

assessment data and 

identify the children 

who require catch up 

and more targeted 

intervention. 

Through termly pupil 

progress meetings and 

regular monitoring of 

targeted interventions.  

 

EEF Toolkit guidance: ‘These 

interventions should be targeted at 

specific pupils using information 

gathered from assessments and their 

effectiveness and intensity should be 

continually monitored. Some pupils 

may have made quick gains once 

they returned to school full time, so 

assessment needs 

1, 2 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Develop and 

implement a Nurture 

programme as 

evidence suggests that 

Social and emotional learning 

approaches have a positive impact, 

on average, of 4 months’ additional 

3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
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children from 

disadvantaged 

backgrounds have, on 

average, weaker SEL 

skills at all ages than 

their more affluent 

peers. 

progress in academic outcomes over 

the course of an academic year. 

The evidence indicates that there is 

particular promise for approaches 

that focus on improving social 

interaction between pupils. 

Interventions which focus on 

improving social interaction tend to be 

more successful  

Develop the use of 

Boxall Profiles to 

enable targeted 

support for pupils with 

social and emotional 

needs that ensures 

that they are ready for 

learning.  

SEL interventions are therefore likely 

to support pupils to understand and 

engage in healthy relationships with 

peers and emotional self-regulation, 

both of which may subsequently 

increase academic attainment. 

Shorter (30 mins or so) frequent 

sessions (4−5 times a week) appear 

to be the most successful structure 

for interventions. 

3 

 

Total budgeted cost: £ 28,450 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

To offer a rich, broad and balanced curriculum which promotes the academic and 

personal development of pupils. 

Due to restrictions placed upon schools regarding visitors, the number on site has been 

limited. However, pupils did receive a visit when studying owl and staff also worked 

with various ‘people who help us’ to prepare videos to share with pupils. It was clear 

when speaking to pupils they benefitted from the visit and videos, particularly exciting 

was the visit of the owl to support Owl Babies in Talk for Writing, the Air Ambulance 

helicopter and police car! 

Teachers will use a range of questioning strategies to check for pupil understanding.  

Through learning walkthroughs and observations, Classroom partitioners are making 

use of a range of questioning techniques, including cold calling, Think Pair Share and 

no-opt out. It is clear that these techniques are being used to effectively promote pupil 

engagement and to check for understanding. 

The effective use of questioning to check for understanding enables the teacher to 

adapt their teaching to support pupil progress and understanding. This focus will have 

supported pupils with   90% of children making at least typical progress, of which 83% 

have made above typical progress. (as of 30th April 2021 when the last assessment 

window closed) 

Children’s communication and language will be further improved. 

Wellcomm used to identify and support communication and language development. 

Through a process of Plan, Do, Assess, Review the targeted support using Wellcomm 

has resulted in an impact in additional support sessions and in class. Lesson 

Walkthroughs and observations demonstrate an understanding of Think, Pair, Share – 

classroom practice makes good use of this and pupils enjoy engaging in the question 

set.  

Provide sufficient IT Software and Hardware to support home learning during periods of 

COVID-19 lockdown. 

Parents rated the overall learning experience as 4.4. out of 5. All pupils struggling to 

access technology were provided suitable hardware to enable them to access the 
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home learning.  Pupil engagement was carefully monitored, concerns raise with the HT 

and families concerned.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Teach Your Monster Phonics Usborne 

RM Easimaths RM 

ORT e-library Oxford Reading Tree 

Thoughtbox Membership Thoughtbox 

PSHE Association Membership PSHE Association 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

 

 


